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Prov 'ng educational t cilities in remote an sbkrsely populated rural areas has been a
problem for' the State o Pueenslang-..C..With he introduction of a policy to provide

w s a substantial attempt, to meet the needs of
free, non compulsory pre; -schOol eduritheAestablishm,ent of the Pre-School
Correspondence Program (P.S.C.P.)
pre-school children in these country areas. Details of the eligibility of "students and
enrolment figures are provided by Ashby, McGaw and Grant (1.975).

The program was offered for the first time tn 1974r
-,,

with parents ilceiving a resource!'
guide book and aria equipment kit for suggested- ctivjties and 3 regular sequence of
program segments. consisting of discussion topics, b ets to read to the child, and
pre-recorded tapes with songs and stories. 'A 'describtio the rogram is provided in
Ashby, McGaw and Perry (1975). -, .,

NN.., Ns-.
.

The Pre-School Correspondencrogram aims to assist each chrld,,to develop his full
potential by providing a range of :learning activWes and experienbet of interest to
children. In such a program an essential role is played by the parent, ually the mother,

.. as 'teacher' of her pre-school child. The parkheview of the program and er interactions,
by letter and tape, with the teacher are liKely to -be very important lectors in e

successful implementation of the program. A\ detailed analysis \of the interactions between
the teacher and the parent and child, is given\ in, McGaw, Ashby \and Perry (1975),and .zi

an analysis of parent's perceptions and judgeme s of the\progriarn are presented in thisN
* report. The views of a sample of the parents obtainad during extended interviews

conducted in their homes during a 1;-.2 day\yisit. ,

PARENT. INTERVIEW-'
---, '------_,

The time, spent with each family lYvaried co ic(erab depending on .t e vqability of
accommodation and .travel, service. Less than'one..full day was spent where ere was
no accommodation with or near a family, while up to _three days were necessa -A-iin sdrhe
areas where train and air services Operated, only twice weekty..__,

,

, \
Because of the length of the interview schedule, il was usually condUcted

were
o Session

eacb of approximately one and a half hours' duration. These interviews were onducted
by the projects' two full-time research staff as well as two pre-school advisory teachprs

wwho assisted for the period of the visits. These two pre-school advisers were briefed in
detail" during a three .day training session, on techniques of interviewing, the purposes of--,,
the questions and the detail required in recording responses. Emphasis was also placed
on the need for the interviewers to maintain a sympathetic atmosphere in which the
parents would feel free to reveal their real opinions and attitudes.

The interview situation varied enormously because of differences in family routines and
the degree of distraction experienced during the interview session. It was not uncommon
for the interview to be ,conducted in the evening when children were asleep to. reduce
parents' distraction. In- some cases, parents specifically requested this to enable them
both to be present for the interview.

The general, framework of the interview and the range of issues raised is indicated in
Table 1 which provides a summary of the topics covered. One of the issues covered
in the interview was the teacher's attempts to develop the relationship between teacher
and parent. Other sections, dealing more with program implementation, included
questions about the way in which parents presented the program, their opinion' of

1.
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program materials, the suitability` of content and the clarity of instructions. Since
emphasis in the Pre-School Correspondence l'rogram was placed on the necessity for
parents to give teachers feedback to facilitate the teachers' monitoring of the children's
reaction to,,the program, the parents were asked to comment on the specific feedback
mechanisms, namely the general 'Background Information Sheet, completed on enrolment,
and the regular Teacher infOrmation Sheets, to be completed after each segment of the
program had been used. The purpose and use of these information Sheets are described
in Ashby, McGaw and Perry (1975).

. 1: Surnmari of Topics in Parent Interview

1Z:t

1 Pitoram in relation to home routine
2 0118anion of program book presentation

3 Extent 'of correspondence
4. ApproPriateness of reply
5 Opinon of teacher's understanding of life situation

Program

Parent Teacher Relationship

-Opinion on size and frequency of
2 'Clarity of (fa ficulties in following

Book
3 Clarity on /difficulties in following
4 Clarity ,>r /difficul ties in following
5 Clardy ?Aida flCultleS in folowrng
6 Most ifrificult topic fct explain
7. Clarity of instructions
Ef Suitability of topics for child

Are
1. Interest in meeting With other parents
2. Distance parent could travel to meet

arrival of segments
Parents' Resource

Segment Books
Topic Booklets
Contact

6 Preferente for tape or letter etc
7 Mothers view of own relationship with
8 Importance of teacher visiting child
9. Preferred time for visit

10 Chralifications desired of visitor

Presentation

teacher.

9. Topics desired added, deleted, changed
10, Ease, 'difficulty of activities suggested
11. Opinion of structure, prwntation, format
12. linpressioe of Contact Booklet
13. Usefulness, of Resourbe Book -

14. Value or Teacher Information Sheets
15. Evidence of use of- lnformatron given

/ z

Social ContaCt of rents

3. Freqtlen y of attendance possible ,at
meetings

. . ,
ChildTeacher' Relationship ,

1 Child s knowledge of teacher's name
2. Child's eagerness to send imintings, pastings
3 Teacher's reaction to nild's `art work

4. Time lag between work sent in and comment
recerved

5. Evidence Of program modiriclition for individual
-child's needs

Child's Experience-
.' ,

1 Attendance at Pie-School/Play Group .

2. Frequency of ctintct with fiends /children

1 Knowledge of topics in pooklets
2. Ranked intetost in program 'facets
3 Interest in booklets
4. Reaction to tapes number .ol_ times played

amount played
ti reaction to suggestions

5. Reaction to lilts aly books

3-. Experience in environments, beyond home
Ovvn age

, Child in the Program

1 -I.tx IS !II, {.",310n1 IIIIt100101
P ,rents w tti wNi !olc! in -8fogrem

6. Other items would like to- borrow
7. Reaction to and use 'of equipment kit
8. Frequency . of play activities
9. Presence of others during program activities

10, Any change in ability to listen, concentrate
express self

ParentChild Interaction

2.'

3 Summary opinion of program for child



Parents, were asked about their social contacts and their interest in meeting with other
tamilies enrolled in the. Pre-School Correspondence Program. ; n formation was also sought
on the range of their children's social experiences and the frequency of their contact with
other children. A major section dealt wi fh, the children's reaetton to the program
booklets, tapes and activities.

Parents were finally _asked to assess and summartze the effect, if any, which their
involvement to the program, had had on the child, and the mother's elationshrp with
both -the pre school child and any other children in the farhily.

SAMPLE

Selection of Sample

A random selection procedure, in which tall families had an equal chance of being
selected, was used to select 40 of the families enrolled in the program. This represented
about 10 per cent of the enrolme t. Of the 40 families selected; there were three who
did not desire to participate, two Till° could not accommodate a visitor and one
Additronal one which had to be deleted because of the interviewer's inability to reach
the home by car during wet.weather. Consequently, all findings are based on a ',sample
of 34 families.

Representativeness of Sample I
-

4,he use of a completely randomprocess for the selection of the sample was designed- to,,
e ure that the families selected would be representativ6 of the total enrolment in the
Pre- pol Correspondence Program. The age distributions of the 34 children in the
final sa ple and of the other 410 children enrolled in the program are shown in Table 2.

Table 2i A istribtitions of Children'

Age Range
,..,.

4
/ V

Sample . . Y Non-Sample

Number '' Percent Number, Percent
.

''''-'",,,,,4 years 0 0.0' 3, : 0.7
,Under
4 years .

5 14.7 . 25 . 6.1

4 'years to 4 Years 3 months 5 14.7 . 108, , 26.3

4 years 3' months to 4 years 6 months 8 23.5 93 . 22.7,

4 years 6 months. to 4 years 9 months
.

4 years 9 months to 5 years
9
4

26.5N
11.8

. ,

,

92
65

22.4
15.9-,

5 years to 5 years 3 months 2: 4 * 5.9 : 20 4.9..

5 years 3 months to 5 years 6 months 0 0.0
. 3 0.7

5 years 6 months to 5 year 9 months 0 0.0 ON 0.0.

5 years 9' months to 6 years' 1 2.9 1 .0.3

Totals 34 100.0 410 100.0 j

8) = 11.3, p .05'.

10
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This table iiio ndes the numbers and percentages of .'samitile and non-sample children at
three monthly age intervals, the ages being taken at 28 February 1975. There was no
significar t:ifference between the distributions as revealed, by the -chi-square shown under
the Table, "so the sample was respresentative of the total, enrolment in teems of 230'. In
Queensland, e I./ to Grade 1 is allowed in a calandai year if the child is five by the
last (jay in Febr ary, but is mandatory if the 'child is six -at that date. Children may

4+,Ittend pre !ittiool in the year before that in which they would b'? eligible to enter school.
It can be sPen, therefore, that three of the children in -the non-sample group were
aclually under age for enrolment in pre-school, .

The geogtuphica distributions of the sample children and the rest of the enrolment are
shown in T.Jble 3, which gives the distnbution in terms of statistical divisions within
Queensland The chi square was min significant at the .05 level indicating again the
represuntatiyenes,, of the sample, the sample being as dispersed through Queensland as the
trItil enrolment The distribution Of the statistical divisicns throwghout Queensland is
shown in Figure
.

Table 3: Geographical Distribution of Families

;,,tsoc Drys.-." uf Ho.sicienet, -0. Sample Non-Sample
Number P,3rcent Number Percent

01 Br o.bari.
02 NVGrer on

.03 Maryborotigh
04 Downs
05 Roma
06 South Western
07 Rockhampton
08 Central Western
09 Far Wesilfrn
10 Mackay ,

11 Townsville
17 Calms
13 Peninsular
14 North Westein
15 Other -

4

..

.,..

-

.

I

,

.

'

.

0

. 2

3

2

4

9

1

1

3

1'

'0
3

-

.

0 0
0 0
5.9

8.8
5.9

11.8
14.8
26.5
2 9 ,
2.9,
8 8-
2.9
0.0 .

8.8
0.0.

1

7

'12
34

52

24

69

60

19

31

28

40
4

32

' 6

,

.

0.2

1 7

, 2.9

8.1

12.4

5.7

16.5

14.3

4.5
7.4

6.7
9.6
1.0

7.6
1.4

'

.. Thfa Is
...., ..... ._ ______

. ,- .' 34
- t

100.0
.,,, 4 419 100.0

X2 1'14) .= 11.3, > '

The distances from the children's homes to the nearest primary school are shown in
Table 4. 'A comparison of these revealed that the families visited actually lived ,

significantly further away from primary schools than the rest of families enrolled,. The
sample children .weee, therefore, -more remote from school facilities than the total
enrolment, Any children who lived more than 3.2 km from a primary school would be
eligible for enrolment in the Primary Correspondence School in 1976; though many in
this category would travel daily to the school. Although those children enrolled, who

4.
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lived under thAt limit, were close to small primary schoo theyhey were eligible,
'' enrolment in the Pre-School Correspondence Program,. ause their small local ary

schools offered, no, pre-school program. In. 1974, e first year of the Pre-School
,., .

Correspondence Program, only those whb woul ve- been eligible for corr/espondencer
primary education were eligible for the pre- h correspondence progr The eligibility
cr,eria were,fdroaderied in 1975: - /* 6/

,

Table '4; stance from Home to- Nearest primary' School.
.'ili , ,.

i.

. . .

Distance tci Priniary ShbOol
, .1-,k

,

..A
'''

'

----
- Sarnp le ,,,- NonSaniple

Number Percent Number 436(cent

T,Under 3.2 kin
3.2,to 10' km. ',

, 11 to '20 kin .';

21' to 40,kiti' It ;
41 to 60 km 6f
61' to 80.-km
r io 10(1; km k

Over 1f)0 Km I
A,

).
%

Tot:Vs . 'c,

.

,

. 6
3
3

.

18:2.
9.1

9.1

18.2
... 12e ,,--- ,----

X18.2.,

.,,

.o
12.1

8

J32
--,.. /7

47 ,.

27'
25
37

sNt-,

24.5 .

13.1

I° 10.8
>9.7

y 12.1
6.9 ..

96 .

.

5
4

----:',

33 100.0 390 100.0 .---'-

.
,

.x2 {7 ) "X0.9, p ,01

cOcti Fison ID services and equipment available to both sample and non-sample
1,1* Yes th re were no significant differences between 'the Iwo groups in the possession

?-cassette, p4ayer /recorders, television 'and 240 volt power or the reception of Australian
wiladcasting Commission radio and television transmission. The numbers of families to

which these, facilities were available are shown in Table 5.

Table Availability of Services and Equipment:

Srvices and _Equipment "
.

- t ' ; .

.

..:c:
, . . & ,

i

, .

Sam'ple' . Non-Sample

YeS, J. No 'Nes
. ,

No

No ' . .% No 'No. %

:Cassette '1'1;A/or/Recorder

::40 volt power.

TN. Broadcasts
Own T.V:
A.B.C. *
r .

,

.

.

.

:25
23
23

.18
32'

,

,

75.8
69.7
69.7
54.5
97.0

.

8.
; 10,.

10

.15
1

24.2
30.3
30.3
45.5

3.0

222
265
272
220
343

6X1
7a2
75.1

60.8
-95.0

140

97';
90 .'

142.

18

38.7
26.8
2;00'

:39.2 -

. . .

),'.*Foli X.2 test
ifor:

exit p ',), '.05
. '

13
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All parents were asked, in completing the Background Information Sheet, to list the
,number and types 'of disadvantages they felt were associated with living where they did,
in the more remote areas of the Stare'. There were no significant differences between the
sample and non-sample ip the numbers of problems raised or the types of.
comment made. Among the families in the sample, 44 per cent claimed no disadvantages,.
for the ;area in which ffiey:lived while, forzthe non-sample, the figure was 41 per cent.
The particular descriptions of the disadvantages raised by the parents have been categorized
into the entries in- Table 6 in which are also shown the nStniers of parents raising each
of thissue's as the first' mentioned 'disadvantage.

---

Table 6: Declared Disadvantages of Place of Residente
'A

First Disadvantage Sample NonSample

.
No. 9b No. % 6 `-

isolation from children of
lack of organised pre-sthoot
unavailability of experieri
shyness due to lack of s
distance to be travelled t

effects of boarding at sc
superiority of

of
in

unavailability of clasn for
activities

unavailability of group activities
lack of facilities (e.g. el
distance' from frien
difficulty' in g ing specialist

handicaPirkd child
lack rcoMpetitiveness among

small schools
not specified .

magnitude of other demands
unavailability of some 'material
slower development 'rate's
substandard 1,iousinig-

distance to , rnediCal care
narrowness ,of outlook of
climate (heat)
inadequate activities `lead
unavailability of Sunday
too early to comment ___....

-own age'
facilities

es of coast and in cities
cial contact . ,

school
i

oat' on! family life
ities
cultural and sporting

le.g. Scouts)
ricity, radio, .6/.1

help for

children in

, -

on mothers' time
suggeVed in program

of country- children

.

people in area

to fighting
School

I

- i
.

13

1

1

0

0

0

0

0

0

3

1

0

0

0

0

0

0

0

0

0

0

0

0
.

0
.

.

.

68.4
5.3'

5:3

0.0
0.0
0.0
0.0

- 0.0
.. 0.0
15.8

5.3

0.0

:0.0i.
0.0

0.0

0.0
0.0

.: 0.0
0.0.
0.0

0.0 .

0.0
0.0

- 0.0 .

.

90
24 "e (

13 ,
11

8
--

5

5

5

t
4..

,.
...

3

2

2
- 1

1 '
1 ,
1

1

.1

1'

1

.1 '
1

.

'47.9
12.8

6.9
5.9

- 4.3 A
2.7
2.

2.7
2.7 !
0.5
2.1

.

1.6-

, 1.1

1.1

0.5
0.5
0,5 .

-0.5
' 0,5

0.5
0.5

0.5
0.5

I .

TotV 19
.

00.0 188
.

100,0', .

,



The frequency with which mail.was-re-Ceived by families is shown in Table 7. There wereno' significant differences betWeen'the distfiaution of sample and non-sample mail services,so the operation of the corres15-ondenca program for the sample, t ()ugh its dependenceon mail services, should have been reOresentativebf -that for th- al gniolment.

Table 7: °Freiquency of Mail Service

(Frequency of. Mail Sample . Non-Sample,'
Number Percent Number Percent,

Daily
Twice per week
,Weekly

Fprtnightly
Monthly,
Lets t.t__9o-)mo

.

.

-

f

- .

.

.

,

/ - . . .

2

22

8
'o
0

0

6.2 .

68.8
25.0

0.0
0.0
0.0

61

185

ioa .
3
1
3 .

16.9
' 51.3
-29.9

0.8
, 0.3

, 0.8

.

,
3-2N 100.0 361

..v. .,_

100.0%,

.
1 N,There was no significant,difference, between sample and nonsample families witlf-resi*t_____----to the delay experienced with mail services in the wet season. For some these delays'were substantial, with considerable implications for a, correspondehce program. The rangein delayi experiences, in Table 8; .extended tog, more than a month for over 0 1

,-10 per 'cent of the families.

Table 8:, Length of Delay in Mail Service during Wet Season

Length- of Delay

.

A
o

1Sample. NonSample

Number . r.cent ' Number
.

Percent
.

None

One Week .

Two Weeks
Three Weeks'
Four Weeks
More than Four Weeks

.

.

.

..--.--

....
_..

i
--10

.

4

7

2

5

3(0'

_.
15.2

12.1

. 21.2

.,,, 6.0

152

..''' , 137

92,45

26

18

43

%
37.9

25.5
. 12,5

7.2 ,_

5.0 \
11.9

Totals
.

, , -Too° 361
... . .

100.0 . .

x2 (5) = az p .c25

8.

15
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. Parents' occupations were 'cla§sified 'according.td.the coding categories Of ,the index of
Occupations (Corrirrionweitth `Bureau ,of CensUs and Statistic's, 1971). *One additional

' Classification, that of, II-- :Housewife, \N.as, inclucled.;foi>the purpose of this project. .

All occupations ch were 'represented. by 4 least four persons, were indiyidually4isted
in Tagtes 9 and 11: Occupations, represented by -fewer than 'fournaersons, were
-Combi in the "other" category: The, range of fathers" occubations; as shown in, -

ble 9, was *ally represented-. ili,bdth.sample and non-sarriple families: , /
s, 77, : :

Table' 9: :gistribustion, Of _ rather4' Odeupatiolis '.- "..,

,

.
.

Fatheis' Occupations ,

'

.,

1
-Sample. .
.. . ' 'NOn-Sarriple.

I

Number
,

Percent Number iRercent,r

43 Teacher , ..

119 -Manager ,, . -
301:. Sugarcane grower. '

- -308 ,,Grazier ,

-.0.2 .-Airicilltural fahnertGrazier
3.24 Farrit-"LabOUrer/Stationthand
660 .Electrician '
772'. Consttuctibn 1,4/9rker .
-785,: (.abOurer . 7 ,

.-- ) Nher . .

"

...,..

-a 4"

-1:
1. .,
0*.`

18' s.
6

,

I/ 7

. 2

.

2.9 -
' 2.9/

Orb .`":,,'""
62.%,----

., 0.0..
1 5.9.

11.8

5.
.

:

. 179

36 ,

1

1.4 '
. 1.7

4:9
,.

:12:2 , --,

- 9.9'
1%."' '''''
1:2,
1.4

- 16;0 '

/Totals -
1 .

.

. 4.90O 364'1
y

00:0

X (9) = 1f11,4i >, -05' -..

, "' .,, . , . .,
inIn the rarigesOf. mothers' occupanqns before' marriage; shown n Table 10 there were.

signifitant 'differences beb"yeen the mothers' in the sample families and tho, in the ,rest
df the, families... ;Mother's' in the sample were more likely to have had a post;secondary
educetipan with a greaterperoentage having' been ,qualified .nulieillhan fq, the
nonsarriple in the Pre.Schoor,CorresPoridence Prograrri.r, . , , .

. . , . ..

In their preseht oattpaiions, :there were :noSignificant, differencet 'with ;sini
of mothers from sarnple .and non:4ample 'groups. working in the Variety :of
bUt with blear majority, in both- groUPS working full-time. oh :home ,duti
distribution is shown 1,4 Talile., 11`: , ' - - .. .' -'

In response to a general question in. the Background. Infomption Sheet. 904Perter, of, :.
parents mentioned problems which, they felt ..affected their Children. OfthOse Mentioned
54 per cent indicated the.-,,'child's speech Is the source stf,' the roblein. _ The ,samplewaS

rorepresentatiVe of the whole guvin the hutriber And type o,f_problems rtiV.4t,
parents. There was no ,significant differer*=betWeen ;the punters of parents; in both'
sample and non-sample groups who .mentioned each, prsibiern:_Pr'obierns 'di en, .emotional
and behavioural type were-'combined in 'the "otherk, category in Table 12, in which

.

tar percentages..
ccupations

The-
,

these responses. are summarized::



Table Distribution' of Motbstrk-C/Ccu
-FS'

ore,JVIarriage 1

,. . .

_ ---!---

.......,-----7.-
. UTIMP,,..------

,,---- .-

-:...- -Nod-Sample',,,,- ------'C- ,,,..---7-
Mother's Oecupation :- , alif -iriate

".--7.---:- . ,, -Number Number' Percent ,,,..

30 4 NuFsin stec, II,,.....
12.,' _Dentists nurse"

...42. Tea'cher - tertiary' .
43 ',Teacher . ,,1,- - , ^+

. .

,,15 Shorthand,typist, '' ;
1ftl_._.,..CleriCal/S'iircitariar putiet .-;,,.

-,:21fi-f-Sti'op Asiiitini',,----/.. ,. -

.

',

:

s,

-)---6--r-7--2-9:o,
-----,---

,'
.. 3.2

3:2.. ,

12.9 i
:*P.7

, , i 94
,,-: '.9.7 ;

., 6.5".
,-..., 3.22.

' .. 04',-

i-s):6 .',F

0.6
v-,(:1.0.

-' *9-.7

.

62.

'10,,..
4-'2...4
,. . .
' 41
.46.

'. '25 . ,
- -;25 ^

:28?
.." 11'

.--17 - .
--

.13, .,.
- 5:i

11,:
'-, 4.5

-48.1 i;
, 2.9 .

1,2 *. '' :

12.0: ?
,- 1'4.3 .'
:' .7:3

7.3
8.2'

,- 1.2 -
'.:t.5 .,

. .-

2?',.._,,

,--1J5.

3:2 i
13.2

;

-.I. 1

4
. 3 ,

3i
, 2
11.

*

,, -0 2," .

1:

6,1.

; 0 ,,

.,... 0

,-, 3 - ,.

32: Farm' Worker/Station Hand-:, .
.,_ .....,-,545- -"Tete-Ph-dn is t ,---,.

808-- .,Hotel "Errnployee .; x.

8'11 :- bhilcrCareiTrayel ,-,fiiii,fess, ,,
N ...

815 _Wain-pm, ,. r ,. ..,

-1125' Haiiciresser ' 4
.-866' Rome Duties , .

.Other . -,-

... .

To talsv .
s, C

. ' - ,

: 1
.

: 100_0 342
,,.. -

-100.0%,.

,

=, 43.7, p

Table 11: Mothers' Occupations
9-,

.

Mother's OCcupatind

..:-. .
'

-

,
Sample. - NorSample

', Number perceht -Number' Perceht %

. '."A.. ,, , ,. ,

30 Nyrsing Sisteri; .- *,, -,
42. Teacher-ztertiary "2

.
43 Teacher ' .

::16ii Clerk
_

103 Clerical/Secretarial duties
308 Grazier [.-,-,`'
`555 Post 44/11stress...
807' Conk- ,. ,' .

808 !lot& Fmploy.ee . .
,

860 "'Loading' wren
:806 .Houssewife/Mother
N ... : ,

..-,;-otnilp
:' \'' 1I.,

.

'

''

-:-
Q

,

, -.
- t
-"ii -

. f..

' .

.

.,
,O.

.

,...

,

'

.

1

'
,.. 0 - .

3.

1

, 0'
1

.1 -.. .,

'2
i .0

,,
0 . -

25 ,...; -'..:'
,3,. ,*

-;...4)A a, -...
- 29 ' .,,

, .....' 0.0
`2.9 - -

:,r

0.0- ,
2:9.
29:-

--"! 5:9
0. 0 , ,.

0.0
76 °
84

.

-!..
-

2

- * , '7

. .6
11 .

* s7. 5
,: /. , A '.

2:::':
. ° .2 .

273 7'4 ,

'" - 4 a '. , ..

.'. , .

0.6
0.5

.

11.9., ,
,:0.5, '
16

,, 1.0 ,

''' ..!.1.4 .*--

" k.l.z.
":A5
14.4;

3,5; 1
..

.Totals ": . ...
' 32,

:. st -'.:

.., -
' - ,

106.0`'. c.. .

15 '
'. '.364 ,-"

'
100:0 .

. r %

x '0.14 .4 10.0, fy ';'13

"

.
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Table 12: Numbers of Parents Reporting Special Pr blems for Child
r

Special Prlob lems

.

ample ,
.

.,
.. NonSample

ritb'er Percent Number Perceht

.

'None

Sight

Hearing.
Speech .

Physical Disability
More than one
-Other

..,

,

$

.-.

.

.

,

..

26
1

0
4

0

1

0

81.3
3.1

0.0,
12.5
0.0

. .. ,3.1i 0.0

,...

256

. 9

i : 3

i 46
9,

2

23

w71.5

2.6

0.9
13:2

2.5
0.6
6.6

,

Totals
. .

. 32 100.0 ;' 348 100.0

eX2 (63"=. 5.9, p .05

:
, 4

On -'the basis of the preceding comparison's it catiA3e seen that, the 10 "per cent sample
" selected 'provided a godd match with the remaining 90 per cent of The families in the

Pre-School Correspondence Program. The interviews- with the ,sample" could, be taken to
haye represented the views of all familtes..enrolled in- the Pre;Schcol Correspondence

'4Program ih '1975: .-
3?

S

' '
'PARENTS' VIIWS OF PROGRAM

(>

.

1',
.,

Parent - Teacher Relationship C . - ..
.. -

. 1- ' 4
.... .4 ,, 4''

The parent-teacher relationship ,js an integral part of a. cqtrespondence program, and, .

as such, warrants analysis front. the parent's' viewpoint asiAjell: as a, more formal .

investigatibn of 't4ttnt t..action,,between parties.; particularly teachers and parents. . The
a er type,: --ana ys resented in' CGaw, Ashby afid Perry,41197$4. , :4, ,, ,.-

.. . .r. -I . `.4 `,.. .
I n ;the. per.sonal nter-v!ew_w4h 'parents severe teition§lwert designed_to esthblis-the'
parents' view of the relationship they had with the "r-school correspondence teacher-,,
Parent were asked_ aboOttheiy yvillirigness t act.tVachers on., a= number -of- problems. i

.Their responses are .shoWn-in'Table 13...- -- erOarenti seemed 'quita;Willing to wrireTto-- ----
teachers about problems related-40'14 '131-43.Sthool' CPrresporidence_plpgram; for exarniVe
791.2 'per cent indicated that they would Write if :thiiy were behind- schedule ,with the.,..,
.program~ Wiiere the probletii was -More "personat, -.1inwever; more .parenti'expressed a
reluctance to seek' help from the teacher. For Koblerns iniolVing 'the _child's behaVjour
only 73:.,5 per cent declared ,.a 'Willingriess, td peveaFthern to 'the .teiOher. This, is- 'still a-

' substantial proportion_, of 'the pkents, At 'coi9e, ;',ptit it, should be , noted, that it reWs : '

o ply, to declared ,'willingness:. The -actual .:freque*ei Of 'contacts. of this type are'. '3
discuSsecrin ':MCGaw, -Ashby. and Perry (197$) ,t / : . '

, ,
-..-. , 4 .4 , : 1. 1

s. ; . . . , . --,

The parents were iiked ,tp.indicite srloacifiC' ist*s.,on ,wvilich, they. had actually 'written to
thelye-sphool ,correspondence staff and' to, prOide some personal judgeMent of thl replies;
they received. In fact, Om few, pareitrinOiatedrthat they had written about 'any, issues
of concern., Problems, were t written -Ubcrut-P

- 4t,2t ''':1) 4 ..'
i ' \

I.'.
1 ... ...

. ,,
. I'

,

. 4.
.,t #

, 25 occasions., Of the 34 families ' .

:3
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Table 3: Willingness of Parents to Contict Teachers About Specific Problems 7.1.
.

Problem -`

..
.

: . .

... '
....

. .

.
, Parent Willingness .

Ves No'
,

Number Percent ; Number
.

P
. .. . I
behi d schedule. with, program
chil 's ability with jpiograin
chit 's ,general 'development
chi d's behaviour

. -

.

.
,'; 31

.29
28
2'5 ,

9.1.2

85.3
82.4

. 73.5

0
\3,

5'4
"

'"', 6

9
.

.
k2;,,

14.7
. :,.17.6

, :..26.5'

.

It . JSE ple, 15 had not written about problems it .all. The issues about which. they wrotetheir judgements df the replies are given In Table 14: 1 4

,

.
, Table 14: Frequency with which ParentS Wrote about Issues and Helpfulniiss= of

Teacheri' Responses
.

Topic of Concern 'in Correspondence

1:

-,

..I
Never

Written

,

Written but -
',rib reply

.

Written & Adeccuaty,of Rep 19
Not . Quite

fielriidl
Very

Helpful
No. %. %-

,NHeol.pful

'No : To

Uriderstending of parents book
Use of materials in kit .

,,
Program requirements - '

'Need for more ;program content
Being behind schederlelith plogram

dhild's negative, iespOnie to. program
Child's 'behaviour problems':

-.-

Child's ,disability or slow .development
Choice of activities for child' ,

.*

34
33
29

30
29

'32
'33

27

34

100.0
97.1
85.3

_88.4
.85.3
94.2'
97.1
79.3

100.0

.. .

b
0' .

1

1-

-0
1

oAko.o

0

0.0
0.0
2.9

-.2.9; '.

'0.0
-2.9

r4:.o'

0.0 ,

,..

'0
. 0

1 ..

1

0, ''0.0
_ 0

2

9

0.0
0.0

0,0.

2.9
2.9-

0.0
5.9
0.0

0
1

3--
1-

3-
1

0.0 ,
2.9 ..
8:0-
2.9
8.9
2.9
Z9 ''
5.9
0.0'

0
0
1

1

1.,

. 0
0'
0

. ,

0.0
0.0
2.9
2.9

'2.9
0.0
0.0

..0.0
_art _

Of' the 25 issues about which. parents. reported letters had been written,. 6 had -produced'_no reply- and 4 yielded replies- which the parents judged to be-unhelpful. ,Replies judgedto be, quite helpful had been received for '12 of The ,letters and replies judged very .-helpful- ¶pr 3 of then". The lack of reply may have been, due. in part to replies not,
haVing 'been received at the 'time of:the:visit rather than 'failure to reply,, but tie` delays
in response were of concern to' the parents. Irregularity and infrequency of Mad services.

-contributed to these probleins but there were alsb delays associated with the procedUres
,,at the PreSchool Correspondence Unit, by which 'replies were checkeckand ;authorized' bysenior staff: before 'despatch.

Teachers were more often judged by the parents 'having, dealt' satisfaCtorily with
enquiries, about program requjrements than with enquiries of a more' serious natured such
as requests for advice "about a child's disability. While the more routine administrative _-matters were apparently dealt with efficiently, those enquiries seeking. more professional~advice from the teaching staff were less well, handled ,in the views of the parente. The



, l .. , .

;., , Problems involved were personal and complex, of course, and it mould be very difficult
i---- 'undertake by correspondence some of the diagnoses and ,prescriptions required. The

act that there was some par9nt dissatisfaction with the way in which developmental, and
.'-'was with_ suggests the need for support resources for the1 learning=_problet-115:i . tea ers_tocall upon to _deve vice:To, the- parents. The teachers could, in such

*Th-A- 'become the mediator un.l..ess h roblems were sufficiently severe to warrant direct2 ;t taferr. \
ople in ` o

thei uation. T e p
reas frequently complain tt rban dwellers, do not understand ,

were asked how well the he pre-school .teachers. '; .

tion, to indicate the grounds on w hey arrived at their .
e summarized in Table 15. --------------L_:,__--.., -

ants of Teacher's Understanding of Parent's Life Style by Evidence r

lEvidence for Judgement
,

, Teachers Understanding in Parent's Judgement '

Very Poor Poor Good Very Good

teacher comments . , .0 1 11),,,, ,

administrative judgements 0 7 N----_,_,_ , .0

lacIORocal knowledge 1 \ %,

,1

. 2 . 0
---,....

0,
...

..

type. activi suggested 2 0 1 0

lack of teac eply 2 0 0. ..-0
__

.. -N,
Total .. . ,

4 --,,,, 18 h

'

Of .the paren fe t that teachers' uriderstood...th,eir life situation vv,e11.') This, .

"judgement s bas ain the type of comments made by teachers, and the '\ .

!administrative,adjustmentsyvv ith_had been made to suit the parents.,..(The fact that
some illustrations and stories -int-Alcorrespondence -materials reflected the Jite style of

}people in the outback had: made somaparenti feel that the, teachers understood their
;situation. The most important determinant was the evidence, given by particular, teachers

i.7.' 'in their. correspondence of empathy with parents. Of ;the parents who answered` nine
T.' t felt the teacher did not understand. Three of these parents based the views of what

they took td be evidence of the teacher's lack of any local knoWledge. In the case of
!,. ;two parents, their- judgement of the teacher's lack of awareness of their situation, was
..: !Irevealed in activities they suggested for the children. For example, it was suggested1,:. , ,

; ,ethat children put their heads out , the window of a moving car to feel the breeze -r an
ction which one parent pointed, to , as actually being dangerous.

i t'l:: ,,,.
.

Luther attributes of teachers' efforts to build up a good relationship between parent andteacher were more important, however, than their prior understanding of the family's!life style. The responses shown in Table 16 suggest that the adequacy of the teachers'
!knoWledge of ,the family is a product, not a determinant, of the quality of, the;
4.elationship. Where communication was frequent and personal the parents were moret....-,,-t onfident that the teachers understood,

),.-4
a.,,,,
.,,,,,,c.,

-1.2-v Noi. m the fortnal contacts -which can be established through correspondence. and
ig tapes, .the'.qne ,clear possibility ,for, deepening the contact between teacher

ouk be for the teachers to visit the families. During the interview the
ed 'for their reaction to the possibility of teacher making personal visits..
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Table 16: arents' Judgeroents of Teacher's Understanding .-o ParenVs. Life Style,
by Relationship with Teacher ..,

. .

Description of Parent- Teacher
Relationship

:

,,.
cher's

_
T,ea Understanding in Parent's Judges

: .
' Twat

.

Very poor Poor Good
.

Very good
, ..,

Ansufficient 'contact _
teacher's fault

Ins icent contact
parent's fault

lo. idficient contact
desieg -amore but no,
blame ascribed . :

Contact too impersonal

HelpfUl, but not close

Good
-

personal relationship
a ,f .

I

.

,

.

3

1

`

0

1

.

1

0 .

,,

i

I

j
..

2

1

2
,

0'

4

° .

- 1

-...2

,, .

1

2 .-

4

8

,.

,
'

.

.

-

.,

",..

.
0.

,

0 .-

i

.0

2

0,
t

.

.

.

..

.

- w

.

! ,

6'
'

_ .4

4

...

- 8,.

8
c

Total
.

.

- 6 1

i
, 4,.. .

.-18
. ....

33
,

_ ;X2.(15) 22.0,.p ,> .00 .
,

f
Their reactions are summarized. in Table 1,7, which reveals a significant relatjOnship -

between the parents' judgements of the teachers knowledge of their life style and the'
'iialue than they would attach to a visit from the ,teacher. The pattern .was not a clear
one but there was a tendency for those who felt that the teachers understood ther least ,_....

, well to be more strongly jn -favour of visits. Overall, the.propect of teacher visits was,7
.. -well received; with only two Out of '33 palents declaiing it' to be .unnecessary, 'There

were 16 who white acknoWledging the value of such visits, were unconvinced cif-their .necessity, 'bit '12 .of these belieied the teacher already' had a :good -knOwledge of their:life style. Slime 'costs would obviously be ari important consideragjon in. implementing
any generbl scheme for home visits, a useful approach Might ,be a flexible one in which

' the families-visited are those for whofn it is antipipated'`the're Would be the :greatett ....
'benefit. r A .

t4
.

If 'home visit's by 'teachers- were to be. implemented, fiere .Waisome variability among- -

paPents, in the timing they would prefer for the visits, as shown in' Table 1'0. As the
main riutpdse" of the visit would. be for parents' td learn ,how better ,o fulfill, their role
of -the 'child's teacher, 87)5 'per cent of parents' felt the visit thOuld take Place in the
first half of ,the year. This would. enable the parents 'to' have become farniliar with the
prOgram content and assess .their ,child's reaction to the .'program. it- Would` also mean
that parents would still havfl the. major part of the year ahead -of thqrn .dUring ,whi.
implement what they had learnt from the teacher'S visit. Wily. one- par nt proposed

- . - ,the visit should: occur before the .prVarr) began: ,.- ,

The parents were also asked to indi6te What tasks ,theY would like the vis
"-undertake, in addition to providing advice on the Ore-School Correspond:,;

As shown in Table j9, 18 'parents, 56.2 per cent, would "want 'the, visito
advise on the primary school. work Of ',their older ichoOl children. Ten-fami i
were keen to meet with' other . parents and children enrolled in the Pre-Scho61,.,

7 .

'

, . N
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Parents' Judgements of Teacher's Understan of Parents' ,Life Style

'by-Parente-Reaction to 'Home Visits by. Teachers .

4 .
-

importance.of Teacher's Visit
..

Teacher's' Understanding in Parent's Judgement
04

.
.7-

Total
Very .pOpr. Froor ,Good V r'y gelid

.Reiiiir essential for .Program., - -
Would -.1191p, and probably
tilally raessary

Would 1,4 s bpf.ncit reality
necessary '.,,-. , :.

, .

Not necessary '

.

''
_

,

0

.

t
.

..

.'

2

. 0

2
. et

.,

11,

0

0 ,
2

,

, t

2

13

16

1`..Otal
. ,

- .

.

6
,, .

.

.. . ,..
33

,

-, ;,..;

-

Correspond4nce Program,ifett ihe" visitor4ould. initiat Contactbetween
area by :arranging a group meeting: :Eleven families felt twit' would
visitor could suggest Vila* to deal with behaviour , ro s. .

Parents- in their
be useful the

J

S.

. ,qt, 'N . *, 4
; - -'11-.. ., t

wriat the parents rpc* clearly wanted frbm any '; one visitor, was educational advice. . I

Some . were' hopefaiof. bonusei_ in other areas but a were clearly, subsidiary.. If the
pre-schciol teachet7from the correspondence school could visit,*the needs would,. probably
best be met, prqVi'ded that the pre-schbol teacher was :also able to advise on prlinasy
correspondence vv,Cirkfor older Children. In .fact, any. .Visiting. program should be --' ,,,
co-ordinated by:,Ille tivotoriesikndence units ,--,- pre-School and primary:.

.1, .

Table' 11:1; PrefWed Tithing of Home Visit by Teacher .

. :, 4 S
'. cor 1 ,

{

1r

. , ', Timing t
4, , t

. ,

. Number
. .

t Percent

e7-0.--.r e .

;',13efore the program starts...Early iI2 the year

*Mid yeae ,
, .

. .
,

,

Ariytime

.

.

-

%

, .

.

'
---.--

:

'

,

1

.

15. ,

13

-

' 3:1,.

. 46.9

.:
', 40.6

'
.

.

9..4

. 4.

Total .)

-

2...,::'

,

100.0 .
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. -Table .19:

4`

-0

Preferred Tasks. for Home Visitor' to Undertake z

4. .

/ ,

.. .. Tasks. "r
- .

.

Desirable

Yes. .

. . .
No

e
Number. , Percent Number ''

lo

'--Percent

Advise on P mary sthool work ,'-

Advise' on N trition
.

Arrange mee f 'Parents .

pewit-1\th
Id's aviour problems

.
,

.
..

43

5 -.-.,
th, ',
11-

56.2

15.6

,
31.2 .

34.3

-

.

14

27 ':

22,
.

'i!'" 2f .

43.8

84.4

'68.8
.

65.7 -,

4.

-,Prese t o
%

.
The -m k -01. : es11-4L.,.program to 4g,-.. -, .-ti
.was\ yen to pa .t.`11,4
were to : arents '-::,.... ,eto cho >among -s.

4,:
as i ' ,_ant--b . est-4,;:..41

was' then,-":- gcur N ,
interest to the --. d. D

4." 4:. believed; the -arogra
' 'responees to these

t
1.

d

, ,
.

.- There was d strong relatidliship between parents perceptions of h w they were requiredto use theesnaterials, and how they actually did. Indeed more than half of them declaredthat they exercised choice among the program ptions, as it hid been suggested they,should.. Onlrei-ght of parents deported 'A discrdpancy between what they.- were doingand what they. thoughtthey should have been doing. The fact,' that .six- families didbelieve that they were expected to work through all suggestions. is evidence .that, they"failed either; to see or to, understand the propose cl basis of use: Only three of these -.fainilies had actually been phie to- work throughilhe program in this detailed way. -That, 'point- notwithstanding, the_ degree of fraedom'_, of choice for parents probably. needs -furtheremphasit and the ,parents probably need clear criteria for Making . the, Choices.. This ,would 'ensure that aly,,parents were 'familial with the manner in which,- they' were 'expectedto use the.. program. The point 'should not be lost, however, that 20,14 - type 34 parents, did understand the program, requirement and 18 of them.. folloOed -them, - .

o . Ir
4

by.Ashhy,:MCGaw and Perry (1975V -Parents' received: Resourte, 'Book 'with `,.

. t

- A detailed ',description of th'e materials provided in the correspondence prctrarn K--4-

their first set of materials. Thi§ bopk_providemny Ideas and.-iug§estions- for using '-materials which are readily available in the home. They also received a basic EtiuipnIentKit Ivyhich., included- materials -such as rialier, scissors, paint. and 'paste_brusheit powderPaints,- crayons, cliy, magnifying,glass 'and magiiets. . :\ . ,I w.
7,." ... .f,- " 'I Ase. - ,'

a

Ion'
we
n

an
00

b
4 .

.

ployed by Parents in presenting the pre-school
,

good deal of individual. freedom. Specific advice ,4

on to the first' set c materials. In particular, theycted to ttempt all aspects covered -in the program -bookstills. , 'So, 8 discussion topics land, activities were. Marked-
they be presented first -but the parent

ng e remaining activities for those of. particUlar
ng th ntervie parents, were asked to _indicate both hoWAheyo be us nd how they actually used It The pattern of

duc

a
as

o foi-is is -,shown in-->Table 20.

,
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Table 20: Wants' Actual Use And Perceived -Requirednents -for Use, of. .

Pr am Materials Y, .

'.0 '''s, )5 t .
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, .
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. .

Actual Method of Use
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, .
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1,. ...
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nrceivid Req&ited Use

Total

,

.,,,
c

...;_ .
To :* -
0 N,

tn

V

a
E '4

'co
4., -l'e, a

."0 cm,

-5 F,

.1'

2 *,c c
g2. a e
.0 w,u 2, 0,,,k,,....;,,.
cu 5% 5.1C:,:vtn = )...c . E la.,

.

s.

cioc
cs 7

, a
., .,

-1,, 0 CD
v.i7o s'

e V)

C
co c 0
E m... ol.

.6.8 2)

DI a,,
% E .01:1 .-.,..-

,
.do all suggestions

. . ' .

choose-ie- among sUggestions

use some 4o make own pfogram

do. what can be fitted in . ,

do those marked ' portant and
interesting dges

,

.

,

.

;

-.

.

3
*

2 .

1

'0 '

0'

,. -1.

'18

1 .

0

.0

.
1 A

0

..
, 1 i

...,0

..r, .

.
;

-8"
,4

:

...

0

. 1.

0

'0

,

,

'122%

5

1

r
, 1

Total
. ..'

).1,
1

1 46 1 20 .. 1 4 3
I

X2 (16) = 442, p

'In' addition to the
materials, divided
each segment there
outlines for suggest
Story Booklets (incl
which may be used
songs, stones; verse,

'language experiences
be read to the child
development andgd
among parents; and
completed by the pa

In they interviews the,
materials end where a
in regard to the Rego
satisfaction with 29 c

'who responded .believii
They had referred to t
more specific.-purposes,
Specific suggestions- for
33: parehts who responded, 20 used the boqk for ideas in presentiri theq3rooram and 18 .
for ideas, in extending the'Program.. Only 10 said they used it:sfor activities when
had compleled the prograM but Many of those .who didn't would Probably-not have

*

ago

res9urces, the beginning of the year; the- regula.program
to eijhtsegrnents, were despatched at 5-6 week intervals. Within
were a Prograrn Book, divided into 3L-4- topics and contining

discussions, and, methods for presenting a variety of play activities; :
ded ill five of, tfte. eight,segments) which focus- on the topics and ti
by' the parents, to...introduce the topics; 'a Cassette Tape containing
sounds and suggestions for movement; a Story Booklet and
inclyding, far example, picture sequence stones, and verse which may
en; Contact, a. booklet for parents covering jogics such as child
cation, and providing an opportunityfor the exchange. of ideas

Teacher Inforfnlition Sheet., in the form of a queitionnaire to be
ent giving information about the child's response* to the Isegrnent.,

parents were asked to comment on the quality of program
plicable to offer suggestions for their- improvement. Their responses
rce Book, shown in Table 21, reflect! high Iev'elOf parent
nSidering there to be no need for change and. the ..rerhaining 4 .
g some change cto be necessary. All 33 parents indicated That ,-
e Resource Booky Fewer, of them had, uied thetbook for ..other
however, The numbers.Of parents who did use it for obtaining
rogram presentation or extension are shown0n, Table. 21. .01` the

O



"finished" and, therefore, not perceived this sort of need. 'In response to an open
question about other uses for the resource book '27 ,parents indicated that they used it-
as a.source 'of group activities for children's play. )

Table,21: Par9nts' Actual Use of Resource Be-ok by Perceived Need
for ImproVement

Use of
Resource Book

.

Improvements Considered
, Necessary ' ,

No Yes,

, as a reference .
. .

'yes

no

29

0

,
4

'...-0
.

fOr details of
program presentation

yes

no0

1'3

1 1

't . '42.
t

.4 2 ,

for new ,ideas in
program presentation

5

yes

no '
15

14

-7'74
8', a -4-!,,
1. r a...
-

for ideas to use when
progiam completed -

, yes

no

, 9

.
20

.

-, %.., .
The Resource Book was well'-received and Well- .used by parents. Those parents who
suggested improvements did so, ,not because they vAte dissatisfied with the bocik, but .
because they felt it Could be improved: One siweific;imOcovenient'suggested was the
inclusion of an index., With an Index, thtiie varehis claimed. they- would use the bookaok

, more often. , .- ' ,.. . < ). . t.!. "*.-

'. The parents: assessments 'of the frograth Books, summarised in, Table j22, reveal that
parental approval 'of these wgs virtually as high as that*for the ,Resource Book. "only' '

., four parents felt that the content of Prograrri'Books_coulti be. improved :thotigh several,
others did suggest changes i,i both the presentation of the ,bookstand the freciuency; of
their despatch. The type
-TWelve families expreised
no chances in either' the
families who desired 'chan

*format to ehable Children to handle therii.edsily. Seventeen of the ,parents' regularly
- completed the book rorn one segment well before the arrival of the next 'segment, and

they. expressed a preference , for the- books to come more 'frequently..
<

f changes suggested by parents ere shown in Table 22; '
eir satisfaction with the:present arrangerriehts. and advocated -

esentapon Dr ?- content "of,the Program Books. Of the,',1,13
s, nine requested that the PrOgrani BOoks.e in a sit-alter

, ,

The clear- :view' 'of the parents aloput the' Program. 'Books was One of satisfaction withtheir content but with -a -preference for more freqUenf,despatch. In the view of some: '.
parents, a change to 'a smaller lop hat more suitable 'for 'the, children was also..desirableL
When asked mire specifically. abOuf the presentation of +the, books .12% suggested '
trnprovements to #fintrusteationsy-proposing the Use of real .life colour illustrations.
These illustrations' (vete' sought O4rticularly for those concepts which were outside the
exelience orsthe children.: One exaMple, given by sortie parents, was a lighthodie

18.

t .
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Table 22: Perceived Needs for Changes in, Content, Format, and Frequency of
Despatch of Program Books

z

.`#0' Preferred Format and
Frequency of Despatch

4S,....* .-

1

'

. ..
Need for 'Improved

.,,,, Content
Total

no yes

,Smaller format/More frequent

'Same fOrr;at/mdre frequent

Same as at present

-larger format/Jess frequently

.

%,

I

... '

8

aR
12

. .

- 0
V

1

.

0

.

. .

,

*:t

.

8

15

,
,,,.' 1 ,

'Total . .

5C2 112) ..< .001 .'t
.. - ... . -

. ., which is presented in the present materials as a .sits.atch of a model which the .family ,
,could construct. 1The only1 othet suggestions proposed chapges stash as the use of hard

:,covers or the inclusion, of the story; bdoklets in the ,program book. , ..
,'

,The Story Book lets_ were another 'aspect. of, th e 'program Which was generally _we'll-
received by, both patents and children. Twenty-seven of the `families commended the
booklets and said they wanted no change,ja theft. Several, in fact, commented to
the intervieliiers that 'they e bhad missed the _in those segments which dicLnot
Contain 'them. Parents reported that, some Of the' oldeF pre-school 'bhildren in the
program had been attempting" to learn' some of- th,e simply- words in thesd booklets.... . -.., . ,, .. , . . N
As Table 23 indicates, five familiei Were critical of the booklets, with fou actually,
advocating their omis' ion from the .program on the grounds 'that they were o simple
arid their, content 'eke well-known to theiCchillren. With a \ program catering, for'
children 'r4riging in 'age, dates of enrolment, ..fro'm four years: to almost six years it is

not surprising that the con nt of some,asPects tlicl-riot suit all children.t \ . .

..., .

Parents offered, ,on .their own behalf', somewhat similar criticisms ofIContact, the booklet\
prepared for them. Of. th13 parents who responded, 13 reported that they made no
toe of it. The reactions of II the parents, summarizedin Table 24, revealed that only .'
13- ,parents were `satisfied wit i The seven parents who offered specific Suggestions for
it itnprovement suggested thd se of illustrations, .-the inclusion of ideas for -equipment
and a general increase in the de h of treatment. Eleven other parents declared their ,

belief that the, booklet underestimp ed them, with four of them actually urging its.
dis scontinuation. 4,

In the interview, the parents were invite to comment on aspects of the program with
..

with, which they h'ad expPrienced difficiilty and specifically to identify the source, of the
'diffiCulty. Twenty-three families indicated, that they had had slifficulty with the
presentation of at Pease one topic. V eight of these cases, the parent judged the topic,
to be too' diffiCult to explain whereas, in the remainder, The parents accepted the

19,'
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Table 23: Perceived ,Need for Improvements to Story Booklets

-:
Change Proposed . _ NuMber Of

Parents: Percent' .

--' No change

No change to content, just
combine' into single book ,

Change desired but not specified,
.

' Clelete because they are too Simple

.

.

.

K.,
.

27

1

.
.

1

4

81.8

3.0

3.0

12.2
.

.Tbtal * .,. 93
.

100.0

?V:

"table 24: Pa etlistfaCtions to Contact

, ....--
Parents' Reactions Number of

Parents
'percent

ti ,..

Good hints helpful
i',..,

" t Unsure of its purpose

Specific improvements needed i

Too- simple and uninteresting . ...

Suggested it be discOntinued

13"

2

7

7

4.,

39.4. .

6.1 .

21 2 I

21.2

.,12.1 .

.'Total
1,

100.0

.
. . ,,,

difficulty as; inevitable (in one case perceivipg it to be the child's problem) or commented
that the topic could have been less difficult if better' teaching suggestions -'.had been 2available. . . .1

, .

Ten "of the' parents reported, particular difficulty with the concept of the eXtendedfamily': Five of them expressed the view, that the concept wasp inappropriate for their
children. 'Of the 'other five, four simply/listed it as a' difficult concept, to,,teach. while
the fifth explicitly expressed the view that her problems could have been, reduced by ,a
more helpful treatment of the, topic in the Program Book.'

Seven fanThies reported- difficulties in dealing with enviro,riments \or situations. -their,
children had, never experienced. The general View of these, parents was that; with the
use' of photographs- of reallife situations, the concepts could- have been communicated
adequatelY.

,

In the general discussion with parents of topics they found difficult or judged- to be
inappropriate, several parents raised examples of activities suggested ,by' the,. program ,which -they judged to be dangerous. In one case, an illpitration of a child on a nature

,



walk showed a child close to water alone and appareritly unsupervised'. Another
illustration, which caused concern to one parent, showed a 'child" playing, again
appareptly on a, high plank fixed to a tree. A further example raised by one
itert Waived, not the apparent encouragement of unsupervised play or discovery in
areas deemed dangerous, but an activity judged to be dangerous in. any circumstances.
This was the suggestion-'-that children, put their heads out the window of a ,moVing car
to feel the wind; Other suggested activities such as jumping' clown the front steps

. also drew comment. The general view of the parents was that, since they,-cannot be
with their children all the time; some activities_ which may be suitable in supervised.
pre-school 'playgrounds can be potentially dangerous for the, children in the correspondence
program if they aresu_ggested explicitly to the ahitelren through ilfustratiOnS
program materials Teacheis could well, solicit direct comment from parents, on issues such
as this as a basis -for Modifications- to the prograrri-. .

.

When -asked, whether there were.; any other topics which they would halite. liked in the
program, 25 parentS:cornmentedthat there Was already an .abundance of topics_ and..
activities from which to choose. The suggestions of those' who proposed additional
topics included health and sex edUcation, good; Manners,. differences arnong..animal specieS,
and engines. The exarnples of mechanical engines and animal studies arose, directly- -from.
the interests of 0-ticulat children in the prograM. Although ,topiCs such as these Could
have been: dealt with by the-parents on their own initiative,: the parents felt the need'
for Some 'guidance an -initial .presentation.

.,

The nature of the parents' reactions to these various aspects of the Program emphasises.
the need' for adequate communication from parents to teachers. about ;the program and
the 'child's .reaction to it. The routine procedure by which parents. were required.. to.
report to teachers' was the completion of a Teacher InformatikSheet at _the end :of
ever); segment. To some extent,' the teachers- were able to obtain., information about the .

child from material the child sent in but the _main source of 'information wasPthe
parents and that mostly, through the inforthation sheets-. TheSe consisted of a, series of
questions about the child's- reaction to the discussion tobics-, and activitie4 .Stiggeited in.,
the segment.

-..

The fact that completion and return of these questionnaires was a requirement of
parents- was made clear in instances in which --further program- ,materials. were Withheld.-
until dclayed questronnairet had been raceived"by the teachers. asked:, whether
'they saw completion of the questionnaires as 'an obligation only ,six said -!no' =and, of
these, three explicitly indicated that they did complete them because they belieVed them.
to be., important. The methods parents, used to complete the questionnaires are t .
summarized in Table- 25. - r . .

.
. . . ,

= Clearly the majority of the parents answered the questionnaires when _they-,:had
. completed all -the work for a segment. Several othersi.however reported- that.. -they- , ,-

had initially done_ this ,but ;found it difficult to remember details for, the )early partt of
the Segment. They had since changed :their method to,- the ,corYlpletiOn of' the .relevant,,
section of the information .sheet ,after working -thiough each topic in.the.:program, ,,,,- :-
segment- Only sik faMilies did 'complete the questionnaire' in this yap Mpg reporled
filling it, in 'just' before it,-haetti be sent back'.- One parent *actually worked through
the, cjuestionnaire with the Child; Using the questionnaire as a -Ode ,to 'the more",,
important, features -Of the Orient' . 4 . r:

, I,
, -

Parents were asked about their views of the vaide of the infOrMation they:, provided to
the teacherk ihroUgh the rformatiOri sheets. ',Jheir reSpdpses to an unstructured.
queitiod on this issUe, hal/. been categorized' in 'Table 26 :. The largest group, 15,
believed that their- responses wdu Id help the --,teicheii' 'but., two felt, that. there ,Were,
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'instances in _which their 'answers to the questions asked would actually have: misled the
teachers. The other three who felt -it -was a -useful exercise believed it te- be. so not
because of its value for the teacher but because of its value for the parent -either. by
revealing emphases_ to them or facilitating review:. 'Nett the-parents- doubted thevalueof the questionnaires, fOur because it Was unclear to them- what _we's wanted, twobecau-Se they found. it difficult to remember the detail when they came to complete ,the
questionnaiw. one becatise the questions seemed irrelevant and, the remaining three ..for
declared- reason thOugh they did, like many other's,- complain -about, the time- required. for ,task. -

Table 25: -Parents' 'Methods' of Completion Of Teacher Infprmatiorr:Sheets,- .
S.

Method , of Completfc?n Nu Mber: of
1)aientS'.',

.. ,

4

Percent
.r-

. ---

, .
- as livdrked through

. _ ,

at _end, of -t
...

at end of segment. .

none completed

.

-

-

.

-.
-

. .

.

..

. -

1

.

4-'

.

l'
6

23: .

, '? ::

;

1..0

1842

;Z9.7-
'' ..:.
-9:1

Total
, 100.0 _-

''S : '-4 .
, .... ...

Although 18 parents- saw...valuet in the -Teacher InforrnatiOn ,Sheets as shown -in;Table 26 only 12 believed 'that- all The questions asked were .necess'ary,, as shown. in -_Table ,27, The remaining 21 -felt that at least _ some questions were', unnecessary, eitherbecause they -perceived-,redundancy between. questiannaires, or because,they- simply L., ,/ , believed the queStionnaireS to be 'too.. - ;
. '

...
.

.
.,

, Only 15 of the parents
..

believed they had any evidence that the teachers: had used .tha-
. information provided through.the' questionnaires- and,, even among. this' group,. More than -.--..half, 'believed that unnecessary questions were asked. Of course, it can be .argued that

teaChersi.can require information- for piarritses -and use It :.in_ ways not pbviquk to ,' ...-parents and that the wisdom of aiging'certain, qUeStions should pot .:tre,abged :flan- .. .-the- judgements >of the respondents but the effort and care.Of.lhe.-resPonCIOpts-will:'be ' .. sinfluenced by their ludgementl.'. Certainly some. parents reported a relatively perkinctOr.Y` '',approach to answering 'the questions. If the teachers want the...questions..to be answered '-carefully- and .accurately .they' need" to give serious. attention, to the,.reduction of 'the-number of ,qbestions .asked, to a clarification of- the-uSefulness of the questions and::answers and to a 'demonstratiOn xi' the uses to. whiCh the moon* are.put.:- ,14 ,-, -: .
An: analysis pf the ty6e and stibttance of the actual, communications,, between :teachers-and -Parents- ,during, the first 11 weeks: of the 1975 school year is reported' 10 .11#1cGaw,.Ashby and Perry (1975). This `analYsis, highlighted the extent to which parents proVideinforination, which was both :unblicited and unused, by the teachers, ;Thus, even -though'the amount of correSpondence, between , parents and teachers, waS: -tar 'from, substantial-pima Of what-there Was served no useful, pdpose: The 'Thachers-InfOrnation",'Sheets,must ,rtot only be made to work; theparents Must, tee them: work!I '

29
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Table 26: Parents' Views of Value-of Teacher Informatio. d Sheets ,-
.

i... Reaction to Completing Number of ..ercent
Teacher fabrination Sheets Parents 4

r
...

Responses should help teacher 1 ' 15 45.4.
o

I !..

Respbns,es may mislead-teacher' 2 j 6.1-

1

..
Responding helps parent review t I 1 30

I .
Questionimveal emphases

1

2 6.1
.

Unsure: not dear what is *anted i 4 12.1
.

i
,Unsure' --4:1ifficuit to-remember detail' 2 6.1

Unsure';--- time ccinsilming task... . " 1 3 9:1' --.. ... I' I
.?

Unture questions seem irrelevant 1 3.fi '"
- -.'-

None completed' I' 3 . 9.1 "
;

Total, e
1

I 33 . 100.0

Table 27: Parents' Views of Necessity _for Questions in Teacher Inforrrlafion...Shedis
by Evidence-of Teacher Use' of Responses ,

.

. ."

.

Value of Questions in
Teacher' Information Sheets.i

,...-

Evidence of Teacher Use of- Information
. .

None
Completed

No Evidence
of Use

Evidence
s' of (Ise

. .
.., .

all necessary "%P..'
- ;-

some unnecessary tdo repetitive-
t

some' unnecessary -- unspecified
'

some unnecessary .tdo,-,extensive

.

.

:
.

.

.

.

0- _

0

2

'13

: 6

1

: 4

.

"6
.

0

9

0

_.....

.

Total
,t 1

. 4

. .., .3
-

16 . - 15
,
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-1.-ChildTeacher 'Relationship
. - ....4. : .::. :_ . , i

----"

-IM_Ir p correspondence ptograrn there are obVious`limitetions on the 'methods availab e tO,,_
. .

.

teachers ropuila up .gleaninpful relationship with the chi-hiren. They are unable to
__; - observe _tha_Chirdren. i4,.play`.or to,,,sharrekperiences.-Vvith_them.*- The teachers-'can- -. -,, : correspond With .children ,through lOtter and cassette tape,* bui must depend. on the ,-' parents to,..read the Petters to...the children:` : 'Tapes were chrisen as the main: vehicle for'

communication frothi teachers ft), children` and, this is reflected .in the. data on, -.
and diode of - communication, reported by. Mcgaw,....Ashiii am.-Pe-try. (1975). -_ -. -;:'-,-, ,.: -.
-In laddItion to Versorial tapeS,. Most- teachers sent a' personal photograph to the _children -, .

for Whorl) they were responsible and ,a number also terwarded- Mateiials sUch as sea -=
o.

:thefts and Milk bottle 'tops which were unavailable to some of the ,childien; The*
children, responded by returning taped - messages,, pMviding a photoiraph of themselvrts -:--

. and "forwarding art work such as paintings and pastings. . , .

Parents reported that '26 of the rStildre,n had forwarded art -work i41 their teachers, The ., -,,

--- ....

response rate acid the _nature of the responses, as reported 6y, the parents are_.-shown in
- : Table 29: Only-'nine of the children received replies.- frOrn -the teachers. within:three _. - -..

weeks and, 61-oliably more irniortently; only fiVe,_of them received replies `which ,- ,-. .
tom.olpect more ihan a routine comment of piaise. 'Three dtthose_-Whb?,had-.:-received

--no reply , had- been-waiting for inorethan -iix weeki _ .,-
., .

r - _
. - - 41. , .

. f ' 4-) - :-
Table 28;7_, Nature atIcl,,flate at teachers' flespOnseslo,2Childien% -Art.-Samples-,
.

"7

A Number ,of. weeks
since wojk foriniardet1

,
.. `Teeker. Response -;-

'-
--- .

:,

TPt41!-0;
, &a' Rep'y ,.,._

'
. ,_

Routine Pia Ise' .Praise 'and EXtension `.;. #.$

.

C_

--

1

.

3

4
;

5._

6

7-8
.
,9-12

. -

,

'

' .

.

-
.

..
.., ..

r

1

1
0 --

.

2'

1 ..

. ,

.

. . '

?

'...

t .; Y ,

I t

..,

2

1

0

0.

.

.' .

\.
.

...,
.

.

.

- .

... ,

;,

',
0

,i' .
s ."

.0.

, ** ,

-

.

..,
..

.

.. '.
-':!-.

= .
--. 4

..
.,

-,

..

,.

Total .
,.,

._,

12., ., 26,
, . .

The response rate over the full Period of the first 31. weeks, ,shown.id, McGaw, .Ashby
and Perry (1975), continued this -pattern of excessiyelY, delayed replies. ,lifisindOclear
why the teachers were so .unfespondive but it clearly, affected the children. AIM' ost onethird of, them, according_to their parents", were.unable to remember1 the work Io,.viihiCh?,
the teacher" refefred when the teacher's .reply was receiyed.'"When- 27 of the .childiert

--iithernselves were interviewed and asked about what they did for ''their teach.er
declared that ,they did. pre-school work, eleven referred to activities. undertaken,ie

. .1



others expanded on this, explanaiion by adding that they forwarded .completed materials
_.. .to -ig,correspondencetecher, and four provided no relevant response. When asked,

speCifically_ebout idvhatAppened when they did things for the teacher, six reported that
___Lthey -were_ Praised, and. tilankert...b.y. the teacher,,_ two__ Paid ,the teacher_ ser4 _MP. re _material,

/one that his. mother' disapproved of the work he.had'clone; and five rather deipondently
;reported-that the tee/W., her had not written -or said anything about it. The remaining -

. that. ,

-thirteen children -pr igided no ; .relevant response. . - .. . '--
- "- -." -"- -1.- J-_ . e ...

t.
.V-... ,'

-'4 .. 4 _ -,, '
Pespite kilt- avidatite of delayed' and, in some;cases; absent replies from teachtrs to

. children, parentsikof. 28 of the 34 reported that their,children_ attributed the pre-schdol.
program- to theAeacher. 01 course, _even in the absence of personal _corenunicationsflie ,..1:

Children did leteive a new segment of the program regularly and_ probably ettribLited this 7.
to their teactgrs even ,though the teachers' actual. role was to` supplement this common_ .."1. i'..-

.and. routingcprovision.. Two; parents, claimed that -their children would have been_, unaware
of progriin-' as *I end two other parents thOught their.. children 'betieved,-theni'

Orpsibtef,,- FOr the other_ two children-, the parents of one reported; that he believed., - ...

the itiilirian was responsible for the program and.-the othe-r-a governess. *(6Ovetnesses
are .ernifirned- on some country propertiesIo-supervise -the Correspondence work of

rfschoot children; . Although ,staff in the Pretcflool: CorrMOndence Ptogram
,Prefe_qed- the-parents thernserifet. to take resPonsibility -rdr the _children's ,programs:IPere.

. Wes-icitiYiously one Child, whose pfograM was the -responsibility of 'e. governess: }.-.. _

-,F-1.---_--1, - '''' : .:.t.- -- - -As' - --` -- -.-- _. -, _ -;:.,. _ '''
T.i*,28_ children who regarded tbe, .preschool_ correspondence teacher -as responsible, for

gi program were'reported. _by their parents .to hive made reference to the teacher Or _a
rber: of. situations. Eleven of -them talked About -the teacher: vein _receiving and.-

;tising the material's While: six others did _so more specifically in selatto'n to their teepees-.... .

photograph._._ For six others, the _Opportunity to reef. to their teacher in the company .oi
7.,-.,eduhs or older children provided a:sense of importance._ 01 the remaining -five childre9,,.
,--- . two made reference to their teacheiv ,on' important- occasions, two. _at. any time, and one

..,.,.., when..being chastised by- parents.. --

*44,

--14'

-
Although parents repbrted that 28.-Of the children made reference to their' teachers, when
the children themselves were interviewed. in their own 'home' only 19. of them_ could give
theii- teacher's name. A _child Was asked this question. ,only'-.after the_ interviewer hadl

rhe'en with, tit?. family long enough tO,,,haye established some rapport_ with him. .1n,sev'en...tt
Cases the .child was either still tad -shy to answer or unable to understand- the_
The regionses of the 27 who answered are:Summarized in- JableT292whisli-,shows, thus
apart -frppi, the 1:9-wvtlii correctlY, 'named their. teachers, two rtainect leCarsphool .teachers

, and six veteunable-to_ recall their teacher's-name or ,were--,unewarespf _one.,
Some parents cortimenied they did- riot _emphasize fact that there was- a- teacher
and, .in fedi, several could not themselves-,reMertiber.gtha relevant :leacherrs nernei

. .

Brisban,e.wat 'known to.be the hoine 'of the teacher by only =11,6t- the children:but '
even these children often did .not .understand how far away this was, and. some wondered

-. . 4 ,why their teacher did not .come to visit them. Nine of the childien.'.thoutht .the .,."
teacher, lived in the '-loCal town With. the -teachers of their older. siblings_ot.iriends: .Two
were actually confused by .thepresence,:pf. the visitor.and could not be convinced that-

,she was. not actually- the teacher. i..

, , . . ...
: ..

... . -The evidence thatsOme, children had difficulty in ,recognizing the existence' or a .

cornispondence teasher _and:that others had difficulty in `unclarstanding much ,andut yfihat
the. teacher did or where she lived. serves to highlight the prOblemS for correspOnddnce'
teachers trying 'ta- establish 'a, relationship with the. child. -..

' .



Table 29: Persons' Named torcilifilteii as Teacher

COrrect name of pre-school -teacher

Name- of a local teacher

Atante not known

1.9' . 70.4

2 . 7.4
7:

22-2

Total 100:0

f he 'Child" in .-the Progfam
. .

,

.-r.he children,' as ,cob,surnerS of the Pre-8Chool CoiYespond(e Pibgfan-ii provide the best
sOusce of information .about- the ,PoRtilarify, of !the-_ Prost*. Accordingly parents Were,- 701/f-d to:assess the Chfidrerr' reaction's to 4ch..ispeit,,,of,%theprogram-eand to rank thelive -main aspects of the prow*" from the most likeir* least liked. '-.rjlfig.results-:-are -.:shown: in Table 30. The pre-recOrded -tapes §416,re regarded by half. the children as the-
most popular aspect of the , program while .4J-fun-bar third felt the general activig4 were
the most enjoyable. Thei.tory. booklets and lactivities related to discussion toPinl,were
rated --the Third and fourth most popular aspects respttctive6. while-'the least PoPLAORspett
-.)f- the program --was, judged by 53 per tent of the childrep to, be, -:the suggested ,discussion. .

4-',topics: , .4- -,,-

. : -
.

-: ',-- Table 3(1, poPulaYity of Aspects of' Program- -with Chifdren.
. 4

Aspect of . 4
Program: . fturnber Children Assigriing Rank*,

1st 2nd ,3rd I °4th 5t1-1.

Story, Booklets
N

:Suggested :1). rsCussion Topics'

" Activities related: to! Discussions

.peneral Activities =

-

Pre-recorded Tapes

'7

4' I 11

1 13

' 11 6
'1

1

15' 1 : 8 5 , . 3

,7

16

4

2

31.

29 ',.

. 33

30 33 30
.

,, .
* instances of equal' ratings for two or more aspects' have been excluded and this

accounts for the unequal, totals .
,

A h

30e)

%.*



The popularity of' the prerecorded tapes was 'confirmed by the way-children reacted to
ern. Of the 34 children, 74 per cent did more than just listen to the tapes. These,

251 children joined in the movements suggested and replied to the questions on tape, as
sh wn in Table 31, and .22 :of them also sang the songs and said the rhymes they were
Milliner with.

4

Table 31> Children's Reactions to lie-recorded
Tapes

Reaction
, ", Yes No:*

Passive listening

Singing

Moving

Saying Rhymes ' -

Answering:Questions

-1,

i

i

-.,

i

, 9 ..

22

.25 -.
22

25

;

.25

12

9-

.12
9

.-a. .
_Although most children accepted the administrative requirement that the tapes be

. .

returned, eight children did want to keep them. rarents,, in fact, merWoned' several
instances of children requesting a favourite song or' story on a tape -Wf-iioh had already

been returned. Some parents had -obviously overcome this problem by topinA a copy
- before returning 'the original._ . ....

. - . - .--

The. method of use suggested-. for. the pre-recorded tapes was for children to listen to .
*10 or 15 minute sections of the tape at each, listening session. From the parent
interviews, however, it was clear -that 13 children listened to the whole tape at each

session while a further 11 played at least a whole side, at a -time. There were three
.

children who did not like the japes and who Would not listen for more than' five minutes.
The _majority of children, however, played each tape more than five times, much to the
despair of some of the parehts. Althougil- there was a tendency for the, later tapes to be
played less often by children, the third tape had, still_ been played more than five times'
by .half the chirdren.:,at the time -of the interview- -

In parents' eyes, the second most popular aspect of the program fOr the ,children was
the generalactivitles. Several of these general activities suggested' in the program, such at
outdoor play, make believe, drawing, waterplay,, sandplay and play with blocks were
undertaken every one or two days by more than' 50 per cent of the children. The. -
frequency of involvement with .each of ,the general activities is-.shown in Table 32.

. ,
. . .

.. .

These most popular activities were those of a_ general nature, probably well knotin to
children - regardless of their involvement in the Pre-School Correspondence PrograM. Those
activities played least frequently, such as puppet play, finger paintihg, dough play and
threading, however, were .more specifically associated with activities suggested' by_ the
program.: A further consideration with these activities is that they all required the parent
to' be actively involved in the prepareti3Ori of relevant materials. Children were onlyI

,

likely td have engaged in these activities as 'frequently-" as their parents participated by
.

preparing the materials. . -.
The third most popular aspect of the program, according to the parents' reports of the
children's judgements, were the Story Booklets. Children s familiarity, with, the content_ of
these 'booklets and their ease In 'understanding those' with new material are shown in'

27.

'f
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Table 33.: The degiee'of 'difficulty. or the material for -the children .was: ctsnd to be ,
uniela to the children'sage within- the age, range in -the sarnplel.: ,,.

,),-,... : '' ' 0.
. , ,...,

'-':, .
Table 32-.."Frequency, oi--Children'',s, involvement _irt_Genetal, Activities _._

.ii' s` ''

'Activity

Painting , s '5 13'-.
Finger' painting, -1' 4) 'V

Play, with D_ ough 4 3,
-Water play -, 16. ; 5

- 'Sand play , 16 % 4
Play with blocks O., ;, , 9.
Casitade- 1, t , :3

..

Drawing . 14 - :10
.--- ., Pasting: =,;? 7' L.: 8

I Carpentry. I 1 ',ICI 3
'threading, 2 1- 3
Puppets . ' 0 . - 4%

aka believe 21 = 4
tqoor play 33 0-

Table 33: Difficulty of Content :,,of ,.Booklets:"
. _

'.. , i : .... , ..- , 1
fStory Booklet : Difficulty" of -tontent;

. .
k.

BOO,klet i
. - .

. _-* ,,, a
. Bdt .

-. = Alidady Easy, Part Easy/ ., Difficult .,-Used'
Known Part Difficult.

Me - 21 It 1
'1'-

,Names. 13 17 . 1
.

.

See How I Move .7 ,- 22 '..1. ..

Npw, I AM 18 , k 8, 1-

My Fanny 7 14' 8 . 3 2
-The House Where' I Live .8 18 4- .,.
MY' Day, - , -- 8: 19 4 ,.. .

. All: AroUnd You _,. 5 . 21 -5 : 0 ,

1.-Like People 4 21 . -5 0 , .',...

,.Where You- Live .5 18 5 1
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There were some clear differences among the booklets. The content: Of the first'
bioldet,_Me, was known by 61 per cent of the children pribr _to its 'presentation .and

...J.' tl-fit for the second; ''AMnies, by' 38 per cent of them. None of ther;other "Booklets we's
. ,:_-_, judged _to have been, redundant :i.rt _this; way for,,,,fnore than .eiglit,-_,.0ildreii. ,'Tfiks- pattern_ .

accords with the pargnts' views of _t-he'S'rofy. BOokfqts; ihOwn in table 3. Most .

:4parents were happy witr the booklets as they were, and the fast that the first" tin?
,coyere,d, little that 'was new for the children, was probably a Strength iota weakness.

. -
- .

Over "6.0 per cent of the children were able to understand readily the content tof all the
booklets. Those which were. reported to_ cause the most difficult.; were My Family and

-The-Housg Where i Live. Parents' cpports of difficulty with the concept of An extended
family.-have greedy been refereed to and this ragorted-tfifficulty' for 1.1 children Wttli
the.selated story suggests-it need "for:- re-examination- of,lhe topic. .. . ,_ .

Apart" from the first two booklets: in 'which a...considerable. number `of children -lotind no
new material, the degree of; novelty and level of tiifficu(ty Change
through the succession_ of subsequent booklet's. The level of childrenfs.-..interesi,, however,
szlid dipp_systeinatically as shown in. Table .34., 'Interest ,in the :bpokleis 'seemed 10' yiarte,
later_ IN the .series .vith_ the I4t. three booklets -ptior, to, the. interviews being-, of least
interest to the. children., Several_parents.comnierited on the' foirriat end. style 'the
boctletst. No- colour was used 'except f r the covers blit sorne, parentS felt that ftr4'. .use
of multi-colbur drawings would haVe .m4 e booklets more appealing to; the.. pre-Schoot
children._

..-
.-

o Table 04: -Level-of Children's -Interest-in Story- :Booklets;.

f

- Story- Booklet

'T,;

Me

r
1/00 ir4t

I

Levels of,,Children's interest

Not

Used "-
Extremely, :fleasonafoly. tNot:
Interesting t ":Intei-es-ting.. 1, -Interesting-

. t
.

, 12. '17 r- :5 '-,
- I ..t

t" sN'atnes:- -- ,t -. 9 -'::. 20, t- 7
. ' 1

See Plow, I MOve .Th .-16. ,-- ,' 19 - .
. .

Ndw I Am . ' 6" ... '.. ?3% -...
J ,

--

0''r.
Y T

fine "Fatnily . 11 1.7 - A'..
The House Where I Live 11 . 17 -' ` ,

i 4-,

My Day , t.":1`,- 17 ;, .: .....k '13

All Arblind iiotr., '4' :20 ., [:,7.-.:1:;

I Liko.People. -5 -16- . 1" -',-- 0,---
IiIihre youLiV6 -;--- ,6 - '17 N

-e
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The .. aspectS of _tke program judge-El to be `least popular with the children were .:the ,

su-ggested discussion topics and activities specifically related to therri. These,. of course,
were the components most demanding on parents since' there was no materials available

_Which uniquely and completeli_clealt_vvith. the issues., The children _enjoyed. most.- that__.. ...._ :,. :
the parents could, *Ina*, organize most readily. This 'does not mean, of course:. that '
the .discussions were either . actively disliked or ineffective. It. means only that, in ::. .

Comparative terms, other aspects of the program were more .popular with the children,
The strategies parents used in the actual program Orpsentation and, in partibular, in the
conduct, of cliscipsions will he the subject of a -subsequent evaluation report in this

.- Series, Parents,; itidgements about the tipgram.,cohteilt, particularly that contained in the-
. Resourcefjpoi and the Prografii Books, were collected during the interviews onlytol.the

-.. ',extent sliewrt, in Tables 21- and.-22. ; .. .. .,
. .

-, . ,, .,
... 7 _ ,_ _ , , , , ..:, ,, -- . :, .
In regard to other resources. availatile' to the *lilies,* the general reaCtion to the' ... ',-,

-library looks provided was favourable; The parents' reports of their Children's Actionse, _

-shown in-Table .35, suggest 'that most bookf received Ivere ,O 'interest to the children.
Twenty-eight` of the children; found, most bf the; books they received.interesting, and the-: .; five- others who .had received books'enroyed at. least some of them, -" There were . -six. .,' .
parents who made to e, of the selection''* 'Dooks; Five of The patents_ felt -only.: .,

.* a few boOks viere.int ing for .their 'chilli One:book which, caused .some - 'concern '.'-'

- "4- .presented snakes. as friendly animals callable of talking. and, playing., Parents who 11ifed in,,,...
areas -where there were dangerous snakes were.-upset by tie book since they _preferred; to
emphasize the_ dangers= of flake.s..With- their children. \ --. . ; ,-- !--.--- -I ;.:

'.` Table" 35i toveF of Childienfs Interests in-:Library looks

*.
.

" a
. ,

. . :
!; ; rrc,:... ' 1 ,,'", , ' . . . . .

'.. :The :poddlailti of the library facility was emphasized by the fact that, 11 of-the:28 .,
'' ..-,4iiretib who praised the litialy- actually Teces'esfed that more bdoks be sent for their .

-4:. 'Children, an -the case ofone child, the parent judged that the_ilibrary_,service was the
-only partof the program :necessary and. she sought,. to ';use it alone. In this case, Ake

'Pre.;SchOol. Correspondence ;staff withheld the books beCause of the non-participation,p,
..other areas of the program.. , : .:

,
iin :,,

-.,...., - . ,

.The Major resource provided for parents and children apart fro the program suggestions .
and 'Material% was the Equipment Kit. One family did not receive, the equipment kit--,' t '

. -, , - due Ito an administrative error but the pattern of use of the items in the,,'kit ,by* the '.- .
4,116r 33:-ttiildigii-li-shbvirri in Table 36. Children made good use of,. most. materials-., ., .

- inthided Tri this -lafF.....,5Orne of the items, Suchas paper,, scissors, paste and crayons we
_.".*--d-by 80' cent. of:use over. . per cent. p the ,childien at- any-`time they desired., It *as more -,- ..

,mmon; Rip items such as the magnets, maghifying glass and, clay to be used only with
e, pkg'rerti ,,,Iii'fact,'''the 'Play., was not used very often. becauieof., parents' lack of

:,,:' khoMedge'about its. preparation and -use. :Fourteen Tamilies. had never used the. clay `arid:-,,,,,
---'"-comme%ted on-the -need---for'mstrtJbti-drrvtn7aChbmpany...The-,: ipiyient. kit: ., c, ,.. , ,.

Y.

.
4 - , . . . . . ..

..-rihildren's--fleictsionTT;*ic
. ..

. ... .

.

;,Number .
. . -

-.Pei-Cent:.

.

4inds .Most -:Books.:Interesting .

10i;ds Some Booms .interesting'
.

.Has.not had any Books

28
.-,
. 5

.1'

-, .
.'-- 824

.

t 14,7x-0
_ 2.3 -..

, .i..-

:
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Table 3.6: Ftequeitcy of Children'i Use of Items in sEqui0ment:Kit.

.

..item -.
4-,

. - , .

( ... -

. -. ..
Us-age

.

With Program A

& Other .-,:....
.\Activities. -,

With PrOgrarh
4nly. .

Never
. Used i

.. , .

.
,Paper, , .,

i. 30 . ..
_, tolOured cirdboardL _1'5
' Scissort ' 28

Paste, 28 ''

Cli'y- . .

paint' .24

Crayons -.28- 7.

Magi fs .., 2.1- .:.

,Magnifying :Plass = ', !JO'
Glue 4,r' ;. ,-... , 6- t 22 :,, , : , -

,' Paintartishes-- :_ .. -. 24 ' ''
... , .

, Paste'-`134 es '!23 ,,

--
-.

-'

,

3

.

-4..

. .. 5

/1?
7

'7, 13

,, 8-

'', 8

-, .._

-
-..

,

.

.

,.
.

5

"

.
?

,

-- 4

-'.0., . -.

-14 ...
_.*

, ,

4 ..
,- ,1;

.

. .

The need fdr fficiertt instructions _to acCohippny the equipment kit is. highlightedn
, the fact that -parent* had difficulty with clay, paint, dough- or the salt ceramic in, ,

... ri, -
'the 'equipment kit ',Ail these materiali- rbtpired preparation by parents 'and the pa(ent '`

specifically, indicated the need- for-better instructions on their use: -* . ',

, .
, .

--, Smile activities, suggested in the progratit, reqUired for their presentation materials not, .

provided.in, th'e kit. ltemsf such. as" table tennis -balls and egg cartons, which might be.
, .. N

readily available ,i6 ,.city homes, could riot alwayS be found in some of the isolated
. home. Despite thisZ. lack of:pbrite, relatively trivial items, the overall opinion of the, kit
was very favourable. Sqm4parenti, actually reMarked..on their surprise_ at its arrival.

CHILDREN'S SOCIAL E-XPERIENCES,

,

,

All of the children enrolled in the Pre - School *respondence Program were sufficiently -
- isolated geographically for, them to receive 'their priMary, education, either by correspondence

Or at-s one - teacher school, mt)espite this geographical. isolattion few of them appeared
to labk regulat social contact with othe'r children. Geographical isolation obviously-
cannot be equated with -social isolation. Ten of the children in the sample act0'ally
attended pre-school centres and ttitis ,received regular group, pre- school experiences as well

ttlp PreSohqol Correspondence, - Program. All of these children Wed in areas-in-which---
. it' was not feasible, at that stage:sic) have established State pre - school facilitje.s and,

althoUgh-therejitay have, been other groups with -which' they could affiliate, access to
State pre-school 'p ovisiOris,,Was assured through., the -Correspondence program.\ 3.
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.

The -patents of ,the, ten children who were attending pre,scho l'groups-Were-asked to
cOmfnerflOn the relationship between the. Pre-School Cor,reep deriC pr,ogrars,t, and the..
activities of .the pre - school' centre.' Foul- familiesrbelieYed the'tv4 rams:were very ,
different with More beitig offered 'for children in the Pre-SchoOr Co otpondence PrOgram.

.

The same 'number agreed that the_prograths,,differed but felt the pr P centre; Offered
more through greater opportunities 40. play with other Children -and t use. of a, greater
range of eiluipMent and materialt.. Parents, df. iheL other two children -reported a great deal
of similarity, between the two, progi-amS, with .even stones being told.

Four of the. other'childreri_in the sainpi ,attenclec regular play group sessions in addition, to
involveriient in:the correspohdenc rogram.,7 To provide for -.this ,play- group

experience their-parenTs organized regu meetings with other famtltes., The, frequenw
4vith wiqich allthildren'In the sartiPle,rnet7with othir 'childteh their own age.is shown an
-,Tabik31. More Ahan;1..per cent of then-(did so, at least weekly. Eight ofthese,children
actually saw others their.oWn,.age daily. Nye of the -children were -unable, to Meet others_

=their own -age at least monthly but &fly two Of these; did not-see, of any
age atleast onde"per month. Thi t;:ne child whoseparentT rePorted that he-,.never
other Children of the ,saMe'ege.did see"friends.of,other -ages-Weekly:7 " f

.p. , '.
Table 37: -Frequency' tontabt with :OtheriOf

.
Frequency

, -
--::- ;Number-' .1 r' Percent-,

...., a .:

""

. -

TVviceXWeek .'.': .

Weekly- .. _:
:r .. -,-Fortnightly, ,. .

,MOtillY
.

Less Than Once Month
.

Never

4, .

.

...,-,.,,
-..'

.'

-

.
,...-P-

A

:

't ,--.:,

''-).

. ,

,-,
.
1,0.,,k

5 '
-

' ,

.1-1.f3,...

11.9

..-11:il
'2.9 -

1,,ct
.

Total
, , ; p o .

,t's,
.

t ,
l

, ' «. .

¶ .
.*

I.
.% '...' .. k.

AbSt pf the .areas visited for' the interviews with the*Mnilies could be called Isolated' .by;
. ,

urban'ditellers brit -the reiidents made special effort's to meet regularly with 'other" adults. and 'Children. ,Sotte .travelled 40 kit each .week to collect. Mail' from neighbours. Others . *
..`tovelled.80 krn:'every.'two weeks or so "for film evenings or picnics whete family members

of all a -.Could meet' with others., , . .. 'N.. .

\
SOCIAL., CONTACTS -OF PARENTS

. ...
4. ,A \ 'N, 't0

The social contacts organized by adults in the isolated areas in which 'the.childrenjn the f, ,
program lived 'provided the basis for the children's interactions: ,For. some, children this. .,
involved- the formal organization of play groups, for Others. simply .,pirticipetion in, a-genral
mixing of the 'families. One of 'the projected deveiOpments cif.the Pre-SchoOl--Corresponcrence
Program, which was initiated, on a limited' basis in 1975i<is.the establishment Of,local,. -

.32

4
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\
meetings 'of parents and children ,inV ved in the program Acznder the title of1SPAN groups.
During ,the interviews parents were Os about such meetings to determine the benefits
they might expect from,them ar4,,th ases on, which they .might become involved.

Among the 34 families, 22 saw benei s for the children in the play and social interaction
with the other children and 21 saw. benefits for the parents, 15 through the opportunity
to share ideas specifically about the correspondence program, 2 through the opportunity to
share more general ideas about qhilOrin*development and 4 through opportunities to
discuss specific children's behaviour. rpblems. The 12 familiei who did not express a view
refrained because of their declarethina lit\to attend any such meetings.

From these. figures it would appear that almost twp-thirdi of the families would be
interested in meeting with other families enrolled in,thePre-School Correspondence Program.
However, when they were asked explicitly whether they, would join such a group, 23 of
them offered reasons for not wanting to. Their reason3\are summarized in Table 38. Of
the 23 families who could not attend, 44 per cent were already meeting in groups. Others
were unable to attend because of prior commitments, practical limitations or their
disapo7a1 of organiied\rngseti \

Table 38" 6rents' Reasons for Not Joining with a 'Projected\ Group of Families
4i

' in Program

-. :' ..

:Reonsas
, .

.

Number -;
S

Percent

. .

Not isolated \.. ,, e.

Already meet 'socially'

),1/41 ady:banised:AiscUssiori and plaY group

Too any oth, co mitments\ \ \
Too ted

.

NO traispc<r\ \ \

-t
1

4

6

3

7

2

4.4

17.4

26.1

13.0

30.4

8.7'
:,

Total . 23
t

100.0 .

.
. -.

The eleven families who indicated a willingness to attend meetings of parents were asked
how far.they, would be willing to travel for such meetings. Two families declared .a
willingness to travel 101-200 km, four families 41-100 km, two families 21-40;km and
the other three less that' 21 km. The distances they proposed, however, would haveteen
related to their reasonable expectatigns of where meetings would be held. So the clear
message was that those parents willing to be involved were prepared tot/travel considerable
distances. ,

,
,,

, ° .

Only two of these 11 families wanted, the meetings held more frequently tii n once a
month, so there was no demand for a high level of activity of this type. AI ough 23
families declared that they could see benefits from meetings such as thepropo SPAN
groups, both for their children and 'themselves, only 11 families would actually b willing
to join such a group and then only once a month or Ipss:''
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elcimi the projectea deveropments of the SPAN groups it is nyisag. .that for each Prospective
group ilarent readifship will be developed. Clearly one, of the tasks for any, parent leader ,-..,,.

...thould 15e to convince the parents that there were benk its likely to accrue from involvement
roPeY0 se toVe gained from less formal social functions, The parents responses; in the

interviews ii not sb.enuch reveal 'a lack of faith in the value of meetings 9f parents and-
child.reff'but a lief that they had the benefits already except, of cpurse,,fdr those -who ';
judged therrEelVes too remote to benefit -frorn any arrangemen4

</,,,
°' PARENTS' GEN71Al.. ASSESSMENT OF PROGRAM

. ..
. . ., .

-Degree ofd,hidi dualization
.

During the.in erview parents were asked whether, they believed the correspondence teachers
.could effectiliehrdevelop an individual pci5gram for their children.- Of the 18. who were
asked this\ question,. 14 believed the teachers could but the remaining four,felt that the, ,,./,t-----.:respernsirAty for Individualized modifications to the program lay With the parents. Howe
only four parents believed that they had .Seen any evidence of teachersindividualizin
program. At the' time, of iew, between seven and eight months after t e pr .grarn.
began, eight parents ciai R -d to aye received no reply from teachers and, so re.-unable tojudge whether -individua ization w. occurring. ,-/- 1 ,,,

Developments. in Children.

From the parents' oint of view the distill on bet-linen the program materialsproduced.
by the development team, andthe unique v iations and xtensions proitsed by. the
members of the teaching team would have en Sys ewhatartificial. Although the
distinction was not drawn as such in the inte iew, was Implicit in sqme of, the ,
questioning such as,that about individualization. 111.1hekkoc, parents were asked, in general,
to assess the influence of the program on their children tdevelopment, however, no, such
distinction -was. sought. The parents were asked whether'the program, as a' whole,- had .affected the children's capacities to listen, to express theMselves and to concentrate. Their
judgements are summarized in Table 39.

Table 39: Sante of Children's Delielopments 'Observed by, parents
. .

. Source of Improvement
.

Listening,

.
Self '1.,

Expression
..Co centration

.

'No effect evident

Improvement due to maturation

ImprOvernent du to. program

14 '
2.

18

'

.

:21

"1:,

12: ,

,20.,

2

12
. . .:

.
Total 34

..
34 ,.,

'11(51'The parents of 18 ,children -believed that their children's listening skills had improved as a
consequence of the program.. Seven of the perents.citedyicreased -atteritiveneSS,during the
program as evidence, four .increased attentiveness, in other situations, .such as watching.T,V.,and one greater reflectivened- of the child .aftw: Ii9t g t9.sPmethihg. *$
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-Tvy Ve. ayents belieVedirnproyements in their children's _self expression could be,attributed

t th = .program.. Five of these took, as evidence.of the improvement, increased' vocabulary

...%- . / we an increased -capacity to provide. detailed descriptions. One parent referred to a
eneral jrnprOyement.. in .If confidence as' evidence and another to an improvement in the

-;."
,oitild's:nori-verbal- communication as a result of improved verbal communication.

:Twelve parents, also believed impiovements in their children's capacity to concentrate
Could be- attributed .t the program. Two took as evidende .increased .reflectiveness

-before commencing a activity, three increased effort in program two greater

ease in coin leting ram activities and five increased time devoted to non - physical.

activities;-: ,

General carriments, on 'the effects of . the program were offered bY46 families, '10 of
them referring to a .1-eduction in the children's level of 'boredom because of the
availabib AA the program .activities. The others referred td particular developments in

,their,',Childten..such ailmoroved. manipulative Skips, improved general knoWledge and

increased feeling-.'of self importance.' .

'Effect on Parent-Child RelationShip
e

The parents' judgements of the effects of .the program on the relatiolithin.:_between
mot* and child are summarised in Table .40. A major effect of the, prograrn. for ,
26 parents and their children was that they spent -more time *ether' and, in only one
case where the work' to be done became a Source of friction ,betiveen mother and- child,

was the effect negatise. Nine parents commented expticitly,bri 'the gains involved in the
more -intensive interactions with their children. In the case -of one *child -where -the
responsibility for .the program was taken., by a goyerngs, the' mother actually" spent less
time, with the -child than she otherwise would have, which isLote-,Orr.:thi-reat`ons ihe
correspondence Staff. encouraged parents to take- the responsibility/ themseles. e

remaining seven parents believed that their- relationships with their 'children were not
altered by' their involvement liyith the program.

-
Table 40: Effect of Program on Parent-Child Re ationship

...
Effect

.

Number

,.

Percent
.

,

None

Less time together' ---- 'child' Witiv.governess,

More time -together-= no fUrthet comment

More time together with PositiVe result

More time together: ,..r4vitit.negative-result .
-

..-

7

1
.,

16
,

-9

1. 4'
t./ ..

.

.

'

. i

. ''

,

kc .

,,'....;'
-'47::1

2 6..6'

'. Z9.-

.

, .

.Total-:- ,, .
,

.. ,

., .

.

.

100:0
.,
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Overall Reaction OfTerents. Ad! Program,Reaction
,.....,.., .......a . ' . . , c .

in general estimation- of the prograr,n, 84 per of fir a s expre
-. - ..,-'their

°positive opinion. For 40 'per cent of the parents th proval was unq A fied,
16 per cent it was approVal for a. good first attempt, far 21 per _cent it was spe
an approvi of the program as a preparation for primary school, and fpr intm_______.--'
7 per cent it was, an approval specifically in response .to a valued feature Af-the-Wog'ram ______

,f . -
. such as the library resources.. , .- -. ,

.. ,

Amollig the 16 per cent whose overall reaction to the program was negative were, those
Whose dissatisfaction lay in the irifiequent arrival of program materials (6 per cent) and
those' who had failed to receive him teachers replieg to, correspondence from themselves
or /the children' (10 per cent). .

SUMMARY
. .

.
. ..

The Pre- School Correspondente -Program,i the product of many peOPle.. . The . .. ,_

organizational, arrangement of the various grOups responsible is discussed- in Ashby, McGaw
and Perry (1975). Essentially, the teaching ,staff was divided into developmental, media, _,
library and resource and, illustrating- teams, fOr the purpose of developing materials and,
selecting resources, but all staff, look respiprisibility for about 32, children enrolledzin-the

__,program , ,- - ..-- , .,. _. A
Each teacher, tlierefOre, had a dual role, -with- a teaching component .and.A developrrient - .:,--'.
component. .In her developmental role the teacher may have been _involved 'in the, -,_.,..,----
production of some of the resources discussed inthis report, or ,the selettidn Of..,, -- _

supplementary 'brary- resources. In her teaching role, the teacher's responsibjlity -Was to .

supplemen d vary the program 'according, to the development and.:needs of the .7
u at child. The only source of, inforrnagon available to the teachers _on -which to

base these unique Variations to the .Program was, of course, proVided_ by the parents -and
.to some extent the children themselves in work they sent irr.if

, .., ,..,t The 'strongest evidence of parent dissatisfaction obtained:,-,in the interviews came in_____`
relation to the teaching- role 'of the correSpondence ,staff., Many parents were-unhappy,
on the one hand, with thelnfrequency of communication. from the teachers andon, the.
*other, with the amount of information the.teactierScrequired frOm them. -There. _was a ,
general view that much of this .informatiortthe parents did proVide was not -used,' a view
reinforced' by the fact that only four parents claimed to'have,,seen. arry-7-evWce,:or
indivklualization,

. - .------------t:- . .

The teaching role was, in, many respects, much more -diffi ult than. th -. eve opment1;1-e4-17
... ., . ,

Deriving, by correspondence, an adequate data-bage froin, which ito.providejadividu
treatment is no easy task. There is a-nerd-ter more careful consit(Prion of yp .-
of information required from papriu'to ensure that the, infdreatiop--rieeded 's actually '.---
obtained,, andthat the iiitermation obtained IS actually-used:

. ,,....,.....-:-- .i ..,

The survey 'of ,parent Jegtiont to the `program` did ,-reVial' aapplwarar
. -.

program materials pr6videci 'Whether parents can provide;:.leadecru'ate n---7,§
-. educational,' Program of this type is not at issue. here: ..The*$per Pedtives; ...,-

ro essio alsTon the :program are being gathered 'and wi,11436-7,report 'sub' gently7,El t it is' . - A v

important to note that' the ,parents-overwhelmingly-a rov d=41IOrlaferialS PrOVided: . .-......
. ..t .

.
... ...

..e. .... ft) r 0

..' .. ° I'
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